Keywords: professional development, bachelor students, education, purpose of education, participants of educational relations, individual educational needs, educational navigation, methods of self-development Abstract：Bachelor students of the specialty "Teacher of primary classes" study a lot of subjects in the fields of Pedagogy and Psychology. One such subject is "The methods of self-development". On that course students think about their purposes of education. The course involves research activities. Students get more information about themselves, get to know how communicate in different situations and check it out in practice at school. The paper focuses on the actual issues of tutoring support in the process of mastering the teaching profession by Bachelor students.
Introduction
A modern graduate of a pedagogical university appears in a rather complicated situation of "entering" into a profession. In addition to the traditional requirements for a high level of subject knowledge, understanding of the psychological characteristics of schoolchildren, an ability to build a dialogue with parents and teachers, a confident mastery of information technology, the primary school teacher is faced with the need to successfully integrate children of various categories into educational activities: pupils with disabilities, motivationally gifted students, children from migrant families who have a poor command of Russian and are carriers of another culture, children who are brought up in foster families, etc. Pedagogical work with these "special" children implies additional competences of the teacher, in particular, an understanding of the specifics of each of these categories, an ability to see oneself and disclose to the child educational perspectives and resources. So, the teacher himself needs to own a culture of self-education, that is, conscious building of an individual educational trajectory.
Methods
Analysis of scientific publications and results of applied research, qualitative analysis of the products of written work, as well as a survey (electronic questionnaire) and the method of statistical processing in Excel.
Study
Applied higher pedagogical education in Russia is traditionally focused on the deep development of subject and methodological areas, and the experience of the actual research line turns out to be excessive, not related to an individual educational request that does not affect the student's professional orientation.
In this regard, the process of preparing future teachers is optimally organized in such a way that the experience of academic research and search activity includes answers to the actual needs of students and is related to the pedagogical reality during the teaching practice (in real conditions of educational organizations). Consider the option of working with individual educational needs of students on the example of interaction with a teacher-tutor within the disciplines of the psychological-pedagogical module, which is implemented in different faculties of the Moscow State Pedagogical University from the 2015 academic year to the present. Together with a tutor, students consider the formulation of educational and professional meanings, goals, ways and strategies to achieve them, the analysis of planning tools, pedagogical self-support, and practices of self-education [9] . One of the cross-cutting issues of the course is to discuss a number of topics related to the professional portrait of a modern teacher.
Students were asked to submit a "Professional Portrait of a Teacher", in which they formulated what characteristics in the teacher they payed attention first of all (Fig. 1) . Fig. 1 . The most significant qualities of a teacher, formulated by students in the process of tutoring support. In the process of interaction with a tutor, the question is raised as to how declarative relations relate to each other (listed in regulatory documents, for example, in the Professional Standard "Teacher" [5; 6] ), the competences of the teacher, and real, personal, and professional qualities to be implemented in practice. At the first stage, students turn to personal and group experience, formulate their own ideas about the resources of the teacher-practice. Figure 2 presents examples of the initial development of the teacher's "educational navigation": a list of people (professionals who they can turn to), places (where they can work or improve their skills), methods of work, and a "foundation" of basic literature.
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At this stage it was important to create a situation for students in which they would think about ways to achieve their educational intent. In the process of organized discussion by groups of students, the most important criteria for becoming them as professionals were selected, then the criteria were ranked by each of the students on the basis of his personal ideas (see Fig. 3 ). Students compare primary measurements with the knowledge gained in the course of related disciplines of the psychological-pedagogical cycle (for example, psychological characteristics and the specificity of pedagogical approaches to an elementary school child).
Then, in educational institutions during the teaching practice, students collect information using specially designed surveys (questionnaires, tests, and interviews). Thus, each student has three blocks of materials: initial knowledge and judgments, additions and clarifications made from selected literary sources, results of surveys, and interaction with practicing teachers. The next step is the formulation of a working hypothesis and its testing in practice. At the same time, the presence of the student's cognitive interest in the development of the selected problem, his motivation to continue the academic research is recorded. (With its pronounced absence, in our opinion, the result is correctly considered, conclusions are made by a student on a problem, and an informed decision about the logical conclusion of this work. The development of different types of activities is significant, along with a student's understanding of the internal logic of his individual educational path).
For example, in one of the groups, at the stage of communication with the pedagogical community, which for several years has been implementing inclusive educational practice, an obvious "deficit" realized by students has emerged: the lack of adequate modern formats of interaction with parents. We are talking not only about the families of children with special needs (the so-called group of disabled children, children with disabilities), but also about interaction with other parent groups, about conflict prevention, about ways of their adequate socially acceptable solution. It should be noted that this topic appeared quite unexpectedly for students and was not declared at the first stage, that is, it was not part of their student experience. The result of the analysis of the normative and legal corpus of texts brought us to the following conclusion: the interaction of educational organizations with families, namely: competent, pedagogically adjusted building of relations in the style of mutual respect, support and cooperation are the key areas identified in the new generation of the Federal State Educational Standard. According to the Law on Education in the Russian Federation [4] , parents, as well as their substitutes, are legitimately recognized as "participants in
educational relations". This legislative norm is increasingly having a real impact on the educational process. So, for example, one of the blocks of content of educational programs is built up based on the formed educational request -the social order. It is about that part of the curriculum which is formed by the participants of educational relations. Students concluded that the quality of the educational environment, the traditions adopted in an educational organization, the types and styles of communication are not currently formed out of touch with the parent community. The students noted that taking into account the views of parents on choosing forms of education, its content, the pedagogical technologies used in education apply to any child and are not specific to the organization of inclusive practices. However, if real active interaction with the parents of a normatively developing child in the situation of implementing the Federal State Educational Standard is extremely desirable, then in the case of teaching a child with a disability (and / or disability) it is necessary. This is connected with the development of a special, so-called adapted educational program, and with its implementation, which require real involvement of parents.
According to the surveys of teachers, conclusions were drawn that the well-known traditional formats of interaction between the school and parents do not meet modern needs, and the practice of using a virtual environment -network communities, an e-journal, a school website -needs to be supplemented by "live full-time" support. Thus, out of 140 pedagogical workers surveyed by students and representatives of the administration of educational organizations, more than half of them considers that regular interaction of teachers with parents "influences" school life. 62% of respondents assess this "influence" as constructive, potentially positive. 20% of them find it difficult to answer unambiguously. They express fears and see in this influence a potential "threat" (12%). The following wishes were formulated to the quality and way of organizing interaction:
• Regularity, predictable schedule, openness and clarity of rules and restrictions;
• Rejection of teachers' positions as a "specialist providing educational services" and the adoption of the position of partnership as a shared responsibility.
After analyzing the nature of the request, comparing it with a number of legal justifications that relate to the communication of all "participants in educational relations," the students developed several options for interaction with the parent community.
In the pedagogical analysis of educational work following the results of each school year, school psychologists, social pedagogues, and the administration recorded an increase in the number of joint inclusive activities, including those being initiated by the parent community. Teachers also noted a decrease in oral complaints of parents about conflict situations related to the issues of inclusion. It goes without saying that the linear causal relationship of a number of measures and the nature of the positive dynamics in the changing educational environment do not seem to be correct, since this process is multidimensional and complexly organized. At the same time, the questionnaires of the parent and pedagogical community collected by students indicate the constructive significance of the interaction organized by them: 82% of respondents consider it necessary and reasonable to continue meetings. They speak about confidence in the improvement of comfortable co-education and upbringing of children (47%), explaining these reasons, first of all, in-person meetings and awareness with the subject matter. (This effect can be noted: the personal perception of families with "special" children has noticeably increased. If at the beginning of the school year about 40% of reviews were of a generalized addressless nature ("sick children", "they", "these parents"), then similar forms in the reviews were used two times less, new stable combinations appeared, such as "we," "our children". In addition, the use of proper names became more frequent).
Conclusion
The inclusion of elements of educational research in the framework of tutor support of students in the process of passing their teaching practice seems to us quite effective. The discussion of individual ideas about professional activity with the prospect of entering an academic research that meets the actual, personally meaningful, educational request of a student is seen by us as one of the didactic tools or educational resources comparable to the "motivational dialogue," which E. Yu. Patyaeva extensively writes about [10] . "The core of self-determination (...) is the motivational dialogue -with other people or with oneself. The initial form of the motivational dialogue is an external dialogue with real interlocutors, which Advances in Social Science, Education and Humanities Research, volume 288 forms the motivational basis of a jointly defined action, which is different from both the specified action and the action of self-determination. This internal motivational dialogue is the fundamental psychological basis of human self-determination" [10, p.791] . Thus, the analysis of the phenomena of pedagogical reality based on the culture of research allows students to clarify ideas about their profession, to perceive the process of their own education as a more focused and consciously choose further areas of educational research that determine the logic of folding the educational route.
